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CLASSROOM INTERACTION: A KEY TO FACILITATE LEARNING
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English Department of FBS UNP

Abstract

The study aims o investigate faclors thal fecilitale lesrping based on elessroom interaction amalysis o
Fledgling Intermational Stmdard Schools known as Rinvisan Sekolah Bertargl fniernasional (RSBE), The
purpases ol this study are in particubor @ fnd oul low the interactions that ke place belween teacher-
studenl, studesit-teacher, and stdeni-giudent feliomte beatmnbng - The site af the research |s the Public Senbor
High Schouls focated in Pmfang thut are implementiog RSBI programmies; and the panicipans are Physics
izachers along with thewr students. Lratn of ihis siudy i dreawn {eon direct glassroom obwervalion,
questionnairg and inersive nterview; and these dats were analyred quantitstively and qualistively, Dot
nralyses reveal the following results, Some of the factors that facilimes lewrning appesred to be constructivie
explanation, teacher's response to the students’ question, and sharing ideas between or among students the
so-called collabomiive learning.

Keywords:  dimamics of classroom smigraciion, feacher-stivdert éraction, atvdgmtfeacher fntevaciion,
vl srmernt-srnalet interaciion

Introduction i

Fledgling internutional standord schools (FISS) known as BinfbsanSebolal. Bestaral fnternaiionn

{R5H1) is mational schoals which prepare and educiie students based on both the [ndonesinn Education
Mational Standord and Internagonal standards (Depdiknas. 2007), This s one of the policies on Mational
Educatbon system made by the Indomesian Meistry ol MNotionnd Edusation i 2005, based on Law 2002003
on nelional edication syitem, that s the cendral government and local povernmenis hove @ develop bt lesst
one school that hes intemmilonsl stondord, Each provinee ond'or disirics has w0 establish one dlass or mese
MNedgling imermutional stavdard schools [FISS) Enowe as SansanSebolob Bectaeal teternarianad ([R50,
Ihe hlended gulcorme ol this progrim 15 W0 fdenease te guality of notional edueation or o improve students’
nchigvement (Bombang Said, & Mislan, 20020, This quality or students” achievement was oasummad o derise
from the process-of tesching and learning in dhe ¢lassroom. Adcording o Prubhu (1993 pesching and
lemming are dyromic phenomens. Evervihing. thot happens in the classenom hoppens through & process of
five person 1o person intersction {Allwrght, 1984) test ke place bebween tmacher-student, studens-jcacher.
und student-stisdent, 11 s commenly known @b clasroem inferaction. In other words, interaction is ceniral to
lenrming {%an Lier, 1994, a5 ciled in Walsh, 2006), because if can provide assistanee o enobbe fearners 1o
deeomplish o sk and develop understanding (Gibbon & Hommomd, 2000:3), 4 @t b5 known e “scalfolding
{Chavdron, 199010, Therelore, Classradm intermction becomes an important part ol instuction . The pasiern
ol infernotion in & classeom plavs & significant ole in fociliimiing ond inhibitng’ stedent” leaming in' the
classroam, For example. Bow teacher uses questioning i engpee stodends learning and providing Teedbsck 1o
sudents” mesponse. As Todor (2001) elaims thoe in order 10 understand twaching as it really Hved gt in o
clussmom, it relates o the way in which clusseoom participants interact with one another.

Given the imporant rofe of verbal interaction in teaching and leaming process in the clossrogam.
This study &5 intended 1w investigate bwo Internntionn? Standord Schaols of Senfor High Schoeels in Padang. 1t
i an investigaion of clissroom inleraction between bacher snd Stederms, students and teacher, and among
students themsehves o find owl  fociors thal faciliele leoming. s the Gdlewing research goestion. What
[octors that facilitaie leaming?.

With regord 1 this research gquestion, the process of duta analvsis began afer domg the first
dbservation, The doin of olassmom intersction ebinined from the st observation were then compared with
ather observational dma ond recording. The arnlesls is exiended further by eeding of factom tha facllitaie
learming, which was initially Bbsed on the coding feom studenis’ inierview, The onalvaisof e infervies was
then gompared with the observitionsl datn and the dite of the gquestionneire. The results of the analysis
consilue the findings of this resesrch guesteon,

Meview of Reloted Literatore
& lroonr Ferdieroretioee

The term imteraction bas been defined and med novirisis ways. At oefio Tngeal em, the term
imigraction hxs been associmed with “geting studens- tatking o each other™; Us amouni of veacher ik in
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s wos encoyraged 1o be reduced in ooder loincrease lewmer dalking time, gl them wlking 1o such other.”
ivgEically through pair work, grougs sk, in the form of highly contmlled drill practice (Allwnght, 1984). |
g moves Trom ‘gemeg them wlking o each other® o the more comples peoblems of “gpeming them
communicating’, known gs communicstive approsch, which nelies heavily on value of inferaction-of live
person-person ehcounters, Todoy, the wem interaction has been recognized not jusl &g “espect of modern
language teaching methads, but as the fondamenial Thet of Slesrosm pedagopy= the oot that everything that
happens 0 the clesropm  happens. through a- processy of Tive person-persen intersction,  For example
Classroom lessam i kngvaledge can be said o be socially constructed evenis (Albwrght, 1984; Yy gotsky,
1978#; Rogoff, 1990; (Gibbon & Hemmond, 2000; Roehler & Cantlon, 1997). Sociolepically the werm of
classroom intersctionis defined as olasmoom behavior described us the form and content of behavior of social
mteraciion in the classroom, 1L can be f8id that clossroom intersction & an impoelant part oF indtruction, |
5 20 ceniral to learnings this & because inferaction is the most imporient element in the curfeulum [Lier,
VM, e clted In Waksh, 206K This idea corresponds =vith that of Ellis {2000:; 209: in Walsh 3,
Henrming nrises nod (rowgh ireraetion, bul in inleraction’, For thit reasan, ferseiion peeds i be undersiood
if we nre to promote leorming; an ahility (o understond intgractiond] process at wark is crocial o fgilitoe
leaming opporiunily | Walsh, 2002 ps cited in Walsh, 2006},

Findings And [Macussion
Feretiry Hw Fociiibare Leavadng
The data on iypes of inkeraction thas based on observation, the analyaiz of sudio iape rumrdmg.
questionmaire and stedents” nferview show thot there wre theee factors that [pcilimte lenming. jencher’s
eoplanation, responding studems’ question and problems, and sharing idend collgborative leaming. Enoh will
b deseribéd o detail bilow. “

Teacker v Explamation

Based un the deta from observation, intérview and questionnmire, it was found that teacher’s
cuplanation wos oig of the feclors that foilitae feamineg. [0 was due (o the choracterisics of the teacher’s
explutaiion; ome of thiese 4 the eacher’s explanation 15 constructive. Dasa of elasiroom imteraction shins
that the teacher puiided students to follow the lesson systematically. This can be inferred from how a
coneeptual content was genernted 1o the class, As the tcecher continued presenting the topie of the lesson. he
bed sty fonlloving the leason sysiematcally by engaging thewn cogniiively a4 shown In the exeerpt bilow
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The stages of mderachion in s eccerpl could be seen o5 comstroctve explamitlon, sinee e lescher involved

studends in chmsirociing the knowledge together, he-engaged them fdlowing the Jesson, 1L ws Bond mothe

ficid thar ws the fescher wus exploining the lesson, the students listened abentively to the leochers
pxplanadion, and pericipated actively in cesponding teacher’s guesibons in chorus {peg wm 29, As the
iencher pasumed ihat ihe sfudents were bo ohle o corry oul the process, be then withdrew his help and bet

students on thesr-own o comtinue [ (sée furm 30}

Flee maher feature of construciive explanagion was due o highly wse ol guestiong bn e eacher’s
explomation, as indiguted inthe chort 4.0 ihot AQY plaved in the second higher securmence position of lescher-
studeny mtezaction. In other wordss the B owas highly intersosen with AQ estegon. As shown in excerpt §
bealeiv;

14 T Mefonanship fervern e gffeceve velaoiy fomperinture vofociny ¢t Jeacier E
wpore G Gt oer drbogal) alele® e Tafanigenng diie e berdosarkan. AQ
piig perianrd pelajaran ke sesester | gl dietic eoba arere berdarackor
cof i epergd Areilc dulu pelaforan semesor [F

Shapinen the New Trends of Englinl Teasching omd Teaehing ond Sradies
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(excerpi &, sie BA
As shown above, the feacher pabied question os he wos explaining the lesson. He ssked questions to

drow ot students” previous knowledge {turm 91, excerpl 7) und (tum 16, excerpt #) and to elieited students®
pden (twrm 08, 2xecerpil Some of teacler's guestions had- specifie characienistics which were. cilled as
authentleé gquestion (Mystrend, Oammoran, Kechur, & Prendergost, 19979, see {turn 18, excerpt B)
“tevgamtnng ape fmgt? T Cwhat does i depend on T and coba g pemr empot kemarer T “how abouot the
mumber 4 vesierdoy . Thede questions aim o get information frem the sudents; They  did medl mim 1o see
wihiat stiidenrs Enosw and nol i kigws that’s suthentic questions withowtl “pre<specified” answers {Mystrand
and Gainoennt, 199 1a, a5 ened in Nyvsmand el al, 197), The use authentic guestions characterizes Dialogic
teaching on the purt of the teacher and students, where answers wre not pre-speciffed. bt Incerporsted into
silbrseguent dinlegue s that pupil responses modify the lopic of the discourse (Mystrand et al, 1997, ns oited
in Lyle, 20080 In bne with this, Lyle (2008) chims that Dialogic lenching explores the leumer's thought
process. I ireots: students” confributions, snd especially thair snswers to 1eacher's questions. 85 stages inoan
gning cognitive quest rather than o5 terminal point. Therefore, Alexander wha 5 now leading o niroduce
dinlogic eaching initistives in Englund, cally for greater focds on tsacher questioning which seek to promipt
mned prote puipel thinking, 1o promote déep learning thrugh skilful seaffolding
The iescher™s spiestions don,ilse be kentified in the teacher’s response o sudents’ onewer, & slbiowvn below
1. T T o Nah selorang va kite buced fagl, wak (v yemg overgge, joali

crverage 14 kivg perodeh dark, v NI kecepatanma?

| Mow, we moke, ihis is the aversge, 50 the V4 ovemnge s

obtnined from, yea™ 1 it*s velocity?]

3, 25 AR 5 CH

i 7 < g ind kita tanbahkar, tambah ? ALIP
[ all right, this is-added, added ta]

{excerpl 5 ol sie #4)

Ax [lustrates in the nieraction between the wocher and the sudent. the teacher wak expldining the
lessen (urm [, excerpt 3] he lefUan unfinished seatence indicating 3 guestion to be onswered (turn 1, excerpt
30; thie stisdents then completed or answered the teacher’s question (fum 21, The teacher aftirmed the studenis
response, wnd used the siudents” iden fo mise question A o ief St erbeieban, saopbaly * (urm 30, which
consequently means the ieacher tnkes the stadents’ knowledee forward (Chin 2006} eneaged theem | Barkiey.
A4 eogpnitvely active

The tvpes of guestions expressed by the teocher s 0ot questioning in toditonnl lesson where the
purpose what (Llscleton, 20010 says o test chifdren's factua] knovdedoe o undersznding. In this lessoen, te
encher’s Juestion intedt o elicil whal sudend think and o belp students construct conceptisal knowledge.
Thus guestioming is used o diagnose and o extend studes=" weus and o scafTold sodent’s thinking. Such
UUERTIONY e Open, Fequiring one -senlenck of Dwo senience ansvens, bhd the acher engoged studenis m
higher order thinking (Baird & MWorthfeld, 1992, a5 ced in Chin, 2006k and - learming begins with student’s
engagement (Shobman, 2002, in Barkley, 20000, The srosier U stodeni’s involvement or éngagement in
pendemic work of the pondemic experience ol éollege, ihe greater his or her level o knowlkedee  aequisition
pnd weneral eognitive developreent | Barkles, 20004,

The vocurenee of leacher™s question as he'she soos explaining ithe lesson indicates thay weacher’s
exgitnraion wis comdructives s hood o beed with sheir geestions, The teacher™s constructive explanuiion
in cinss imierection above s confirmed by students claim in the infervies that the tescher has o hobit ol
gurding. encosiraging thesn and helping them analyze the concepts properly,

Tad
=
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The compretensra: pnd detnied explanaiion from the weacher helped stodentp psychologicalls, in wihich the
strdents, vaed 1o be scure with Phyibes sibject, but now it s dmost nol apymoee (#3, siudent of site 7A),
bocuuse Physics is g complicated subpec, the tepcher helped swdents fo undertond o-gasily and he made his
axgalanation easier for the studenis o follow the Jesson (# 1, 0 shisdent of =Ete #4) |

The teacher’s habit of giving explanution constructively in the clissmoonm inleraction, a6 evidenced
in the classroom and inferview tmensoripiss and Geld nodes gppears (o comform b the clain thal aspect of
eifective explunathon |5 nol ope Wiy process, invalving oaly the escher impariing the knowledge to
students; it requires. the active imvolvement of the students in processing the information, I alsh requires that
thé. tencher has o pood grasp of the nature of the profem Wobe expliined, siv thai o =2 of Hnked key
staternenis can be presented or elicit from students: and the teacher needs to bt able w organize the
explonation in cheor sequence (Brown and Amsicon 1984, a8 cited in Tsul 1995), Similarly. (Beophy, 100680
ilaims that in tescher — led Instroction, Taformmgion is enster W leam W the extent st i s coherent - the
sequence of ideas makes semse and relationship among them nppearmnce. The teacher prescnts new
information with reference o what the students alneady know aboul the wpic; proceed In small step
sequences in ways they are ensy 10 follow. Furthermore Brophy said that questions are intended 0 engoge
students in cognitive processing and comsiriction of knowledge; they should be sddressed o class & a whole.
This alse corresponds with the notlon of the wocher assuting dudent perforrince throwgh fone priasimal
develogament which supgests tsar teachers con guide the discoure on interpsychological plane o suppord
student leprming (Chin, 2006). Furthermore. the teacher's way of stnting AUIP as he was expiaining the
Fesson i the students in the classroom interaction, @5 evidence in the olasspoom appesss w conform e clnim
that the tescher lead studests construct knowledge topether (Vypolsky, 19781 This consequently means thot
ihe tencher™s constrective explanation facilise stodenis*learning

Based on observation, it was obsviows thal the teacher gave meonitgs to b concepl being explained
by pelating it dnio real life shustions or it was folfowed by s epplication, In sdher swords, having ammation
while the leseher wid explniniog the lesson helps students 1o figorg out the neal situntion of the object or
process, which may help students feel sasier to digest und  understand the lesson betler; therefore it could
fatilifote leaming.

RespondingStudents” Cuestions] RSCH.

The other fastor tha focflionges leaming §s the tescher™s response o the student™s psking
questions, The teocher’s response on the student®s question helps siudents solve the problems {Takde 4.1, For
ample Students sometimes hod different peceptions bn anelyzipg or understanding 1ask; asking friends or
i temcher nbowt that problem is s bese solution in overcoming the problem (83, stodent of site #4). The
question oddreisid to the tescher was asked when the studenis did not complesely understand how 10 make
serme the problems of the task omd heow' b sobve them ool This was even when they had idsd 1o do them
topeilser with their friends (£1, #3  stodents of site #AC In other woeds.-asking question o the wacher 50
solutkan in ovescoming thelr problems. This is supperted by clesarcom interaction analysis, ay the followings;
1. § 1 Ty pok™ Linned ronns encpgl genetie i pak o disin kae kit bisa pakal 5]

P deorgan nrp w2z M halmin eard endrgd dalaw fodllaer Foar o wep i
Jed] pemihulritanma berboda bie pok g fadl bl

2 T brdanper fertalie besar? AL

3 5 sedenky, FifuecRramya st seen ik

i T Nelerk gy apwr hedly oikiE . perbedammrve ok terfalu. bedor, harena fokior RS0
pengali dari

5 5 ¢ [fhonskeia)

fi T ¢ feonseastal selvrniavabkan silvadya yavg A G ko 038 sebeniing bakan . REQ
138 exfer ke e === el barlar ek elepen agok beeka ki salale

7 5 ¢ terny e e hagoimomm pek? sl

O
9 & ¢ mmkereh Ve ek PE

(excerpl 17, sile 843}

A shown i esearpt 17 obove, the ieacher exprossed RS0 when the stdent ashed him o question or
problem s they were dofng the ek (twen 1), The eacher give response on g sudent”s gquestions or problems.
by afigiting seene Infonmatisn from the studenys fist by wsking o question. hedwon feriade beaar? —is the
difference wo big?™  {toml- 20 From this queston, it was assamed thit the teacher tried w0 lead sudent
vopether o understand herhis problens, This coresponds with sohiot Alesander { 2006, g5 ciied Tn Lyvie, 2009)
enlls for o greater focus on eacher questioning which socks to prompt and probe student’s thinking, 10

Shewping the N Teendy of Englivh Teachng amd Teaching amd Stvlies
iR6
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promoe deep Ieaming theaugh skalltul sealfolding. The studoi then responded the teacher’s questhon, mdak,
ritvimarmais pasti sama o, s thousand must be similarTtom 310 After lisiening to the student’s response,
the teacher, then pove solutions on the modent’s guestion o probléem (um 4-6) by explaining and
questioning. From this response, Il can be mferred that the teocher gives response un sudests guestions
refated with individial problem. it was also found that s the wescher was explaining the response on the
stisdent’s problem by eliciipg some releted information, the stedent participated siiemively, It could b
inferred from student’s spontaneous pariicipation i expressing o word, “konstante™ {iom 59 e the weacher
give axplanution o fesponse on the sudent’s question or problem. This can be indicoied tho the student
ergaged with the wacher's response. Barkley (2000) elabms that the greater the student’s involvement or
cngugement in ocademic work or the ocodemic expenence of college, the grester his or her lovel of
kmenwledge sequelsitlon and general cognitive developmant (200 041

The teacher’s respimes 1o their problem o question belped thiem o Tot in enderstunding the problerms
und howw o osodvet belter, and what the tescher offered to their problems or questions was ol only. o shor
expldanation, Bl i was o superdision, because the teacher’s responses were deiall (93, astudent of site 44
The students Tound thot the tencher generally welcomed iheir probioms of questions, ond reated then inoa
friendfly way, informally and pever show anper, pnd svelcomed the siudeénis when ithey psked the eacher o
re-gxpinin his explanution (85, #1. 84 ond #3, stoderis of e #A)

The leachkes's habit of giving RS0 i the studenis i the chassmom Infernction, s evidenced in the
:F-usm‘r_rqlm and interview trunscript. appears 1o conform 1o the cloim thur leamning on the interpsyehobogicnl
plane ofien invelves mentoring provided by more eulturally knowledgeable persons, wsually elders, who
engnge in activity with less expericnced or knowlsdgeable persons In g process knoown ns scaffolding {Lee &
Samagorindky, 20000, Scaltolding is defined as providing support 16 allow & child to think foe him or hersalf
that is designed 1w provide the nssistance necessary to enshle leamers 19 accomplish 2sk snd deveiop
undersianding that they would not quite be dhie o manage on thetr own. A major festore of sciffolding is its
ahility 0 capiure the rode of "expert”, or morg knowledgeable other (iypically the teacher), in sssisting
students’ leaming, and the role of that knowledgeable other in extending stodents’ current levels of
undersiznding or current capabilities (Hogan, 1997, o oited in Gibbon & Himmond, 2000:0) Ao, 15 many
students asked similer problems, he discussed tha problems clessically with spadents (81, studem of site 843
by reviewing the lesson for all, In other words, the weacher did not provide a direct answer in responding
students’ questions or probkems, instesd he guided the students 10 gain the appropriste answer. The tescher
mesponded the stodents” question helped therm o ot In andevstnding the probbems and how 0 polve them
bester (23, @ siwdent of el A), This indicares sthal specific guidsnce or supervision is-indeod needed by
students for example, in solving the problem of the tisk, the jeacher needs o help studenits comprehessivels,
otherwine students would be cought in doubl in understanding snd doing the task itsell

The role of teachers” pesponse or feachers’ guidence wad oonceried by the students, [t ma ke
concluded that the teacher’s response or guidance on students problems moy focilitate sudents’ leamipg. if 1
meds sudents need; on the other if the response did not pcoommadate Sudents problems: B8 may. 1ol
facilitnte fearning, or it could possibly impede learming.

Shoring Tdens smong Peers

[(ata from imtervicw indicaie thal shanny idieas among peers facilitoie leamning. This is firstly doe o
the students have similor way of communication. They generally communicoied or interacied informally with
their friends using local lonpuage. Bobose Minnngkabau. As Fanji. istudent of site #8) stated that hig friends
were less pelive aaking questons g the leacher “weman i kivceg okt bertanye samens gren, ™ One o the
ressons was due o the factor of communication. in which communication between or among students is less
Formul o refay a5 compared to communication with the leacher
This is supported by observationel dws tha students nofurally inveracted with thewr peers, They nterscred
informal |y with tseir peers using Bahasr Minangkabau, a5 shown below,

. s : M o b olid? Al
L 52 i sl Rewirzr frifoly RPIC
TR Pt seven )
E . | ' Wi 2 b ool =l
4 &2 - inier sanny o serefili EPI)
“imtlndis ome pisnl Dyenty pioe”
a = 1 {ied, woww Eonard hoeg faufe! Al
52 ; FRM ereiton ')
55 i ek ety o il RPIG
42 fanphe

(ool 22 5ile 8]
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{excerpt 23, dite #0.7)

As the examples illustrate, they interacted informally beeween or kmong, themselves [sor excerpt 22
und 23} The interngtion between of pmobg students contalng R  {see wm 24,7 excerpl 22, and tom
L4610 excerpt 23). 51 (see 135 sneerpl 22 and tum 1,3,Tand % excerpt 23); and PE ($eg tum 5, excerp
230 The student expressed the 51 when he found problems in doing their insk, Le, Dfd sat calorle barg
Soufe “Did How much joule s for dne ealorie?. o student's question was not answered by his peer {see wrn
Tel, excerpl 23; site #B2Y, Beside asking questions, o, expressing ideas, as has been identified shove, the
studens dlvn gave response on peer’s questions, sy sory dive sambilay | (s fum 2, exeerpt 22 and pave
prabse an the peer who |poks serious in doing o msk, ala. barek ang men (lurn 5, excerpl 23), The stadeus®
psking guestion, expressing ideos. responding one’s ideas ws well ax pralsing his or her friends (ndicate tha
they shared jodean among, themselves,

Wil there b6 wndeney teal the stedents tendod 1o sk guestions toothe simflor student {(see fwm 1-7.
excerpt 22 and fum 1-7 excerpd 231, One of the reason is thot e is one of the best students in this subject, a3
seen from the result of LH1 and Mid semester result, thag (2 100 and 98 respeatively ( Dafiar nilal murmi TH]
dan Mid Sisvn Keles X1 PA-6 #.50e  Pedang Sermester 1= J008 20 10 academbe vear), He is ope of the best
students in the elass, He was also found helpful to his friends. sinee he was alwiys seen working with other
suicdents: s he wos completing the wsk, and his fiends enjoyed working with hime This can bo sl tha
students in these two clusses were sometimes guided or assisted by an individun! who Is more skillfull, whigh
acvording to Vypotsky { 1978) (= as port of scaffolding.

' Their questiony were mostly answered, i one or two questions from the peer wers not respanded
by the similar student (tum 6, exverpt 22, and twm 8. excerpt 230 On that situation, others expressed their
itlen or response (twm 7 excerpe 22, and tum 9. excerpt 25) on thal question, which was suppored by his
friend. In addition, it was also neticed thd not all of the responses were accepted by his peer, one of the
rasponses was rejected (see tum 61 This rejected answer seems 1o bean unaobved answer, Az seen from thib
mleruction, the dynamics of internction among the peer in solving or Ginding wavs out of the problems can be
seen cleardy, This interaction comes from their awn initiation withewt any mstroction from the eacher, or 1
happemred naturally (oo the students thenmselves. For example, o= foand in the flebd that sadents of she 24
generally sat dnd worked together with their friends in pale, group of three o four They worked
eollabormiively pnd discussed their peoblems wpether,

In doing sd. it wos found in the Geld that some of them come up with differea; results ar drsvers af
the prishlema. They then generally compared. discussed these problems further, tackled these differences with
sheir friends. Eoch of them ssed relerences duch s their misles i overcome their problems. Sisne other asbad
their friends ihaut the problems, chocked their answer to make sure shat they were doing Thes discussed
them wegether. for example. they give opinions. answered the questions and shared the probiems 1ogether
[he gctnrrence of sharing deas In the class ntersetion §s eonlirmed by students” elaim i the intersjew that
the students sometimes had differenl perdeptions or faced pmoblems in doing the msk; w0 mbing questions to
thetr frivmchs can solve the problems: becuise nol oll problems faced by the studpnis were wibed w thels
temsher: ey prefered 1o ssh thuge qusstinns 1o therr peer first, then they comlinued nséang quedions o fhe
bedcher il thwty still fmind some dilTicalties (F1, @ sodent of sitie #a4). This als becrred in the s #B
studlenis, fn which 0 they  Bsund dilliculties in doing the task, they asked thelr filends 125 25, and #4,
students of sl #1)

The students responses were gencrally undesstandable (#6. student of site 4B}, helptil, effecive and logic
(#3410, Students of site #A ), and coi solve ther profelems (U5, student of site 2B The siudens sl claim
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ihint wilh this colluborniion they. gained u feeling of freedon, o feeling of relis o daing the sk since thes
have similnr way of communicatipn, which can stimaolate them o ask ond get ugswer  Trom thei peer
effectively (£5 #3, #7, &4, students of site A). As 4 and #9 said that Kol ada y sppak agertd ding fama
s e, e peesiebve,  mrerek bisa jawalt etk ki, begilte fuga sebidibnva, Also ned all problems faced
by stwdepts were asked 1o their teacher, sludents gemernlly discussed, shored their ides, asked friends about
these problems first. This |s effective und they feel satisfied (33, student of site #A ). Hence, this presumably
cant promate i free ind mutual exchange of ideas. With this collaboration, students gained freedom, relax in
doing their sk and it hefped them o bol, (#4383, 57, students of sile 24

Conclesion

The stwudy showsed thot one of the faclord thal focilitstes leaming sppesred 1o be construciive
explanation, This constructive explenation is chameterized by (1) the tenchee's frequend wse of guestions in
explaining the lesson in which some of the 1wacher's quastions have specific chamcleristics recognized as
thuse ol authentic questions: (sse Mystrand, Gammorn, Kachur, & Prenderpast, 1997) wid {b) ihe peacher's
detniled and systemmntic cxplanation
The second fcioe that fucilitted leorming was the wacher's fFendly response o the students™ question.
Students sosneiimes had difforent perceptions in onelyeing or undorsignding tosks.  Asking friends or the
teacher aboul their probdems was found by students to be g best solution in overcoming their difTioultles.
Sharing idesd bidween or wieong siudents the so-called gollabortive learning, was also found to facilitate

leaming 1o a significant degres.
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